Elizabeth Marquis
In an oft-cited section of The Whale and the Reactor, Science and Technology Studies scholar Langdon Winner offers a trenchant critique of what he calls 'technological somnambulism' (1986, p.5) . Somnambulism, as Winner uses it here, constitutes a kind of willful sleepwalking, an absence of sustained, critical thought that permits us to overlook the ways in which we participate in making and remaking the world (for good or ill) through our interactions with technologies. While much has changed since Winner wrote this piece, the 'wake-up call' he articulates remains significantfor educators, students, and pedagogical researchers, as for others. Indeed, this issue of CJSoTL-RCACEA offers several examples of research that serves to counter the kind of somnambulism Winner diagnoses by investigating the ways in which education is made and re-made via the integration of technologies such as audio feedback (Rawle, Thuna, Zhao, & Kaler), e-textbooks (Benoit), and the Turnitin text-matching tool (Zaza & McKenzie) .
At the risk of straining a metaphor, this notion of bringing to consciousness and exploring carefully the worlds created by the practices we engage might also be said to underpin the scholarship of teaching and learning more broadly. SoTL, at its core, offers an alternative to what could be called pedagogical somnambulism. This potential can be seen running through the articles in this issue, as authors ask and explore critical questions about the ramifications and implications of issues ranging from assessment methods ( This sense that SoTL has a role to play in challenging pedagogical somnambulism also opens up important considerations for the field. To be sure, thinking carefully and critically about the tools we deploy and the practices we engage has the potential to inform and enhance teaching and learning, a goal often positioned as central to SoTL work (Felten, 2013) . At the same time, taking Winner's lead, the notion of countering somnambulism might also encourage us to ask, "as we 'make things work', what kind of world are we making?" (1986, p.17) . How do teaching and learning strategies and practices relate not only to the learning outcomes listed on syllabi, but also to the (re)production of what Winner calls "psychological, social, and political conditions"? (ibid). These questions, which echo ideas articulated by some critical pedagogues, also resonate with the kinds of 'bigger questions' Bloch-Schulman and colleagues (2016) encourage SoTL scholars to explore in a recent article in Teaching and Learning Inquiry. While 'what works' questions remain vital, so too can SoTL scholars contribute importantly to exploring the ways in which educational practices shape and are shaped by our social worlds.
As usual, I'd like to end by offering sincere thanks to our Associate Editors, Editorial Board members, authors, and reviewers for all of their efforts to produce and sustain CJSoTL-RCACEA. We're deeply grateful to have the opportunity to work with and learn from you all.
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